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Many preschool teachers in Malaysia, who are teaching English as a foreign language 
(EFL), are having problems in using and teaching English language proficiently in 
conversations. The methodology used by the teachers is largely traditional in nature and 
the preschool teachers still use grammar translation method and drills in rural 
preschools. This method lacks creativity and opportunities for young learners to acquire 
speaking skills. Although some studies have been conducted on the teaching of English 
to young learners, there is lack of research on the effects of using sociocultural theory 
and discourse-based approach in speaking competence among Malaysian young 
learners. Therefore, the present mixed-method classroom research aimed to examine 
the effect of a teaching intervention on the speaking skills among Malaysian 
preschoolers aged 5 to 6 years old. The study also examined the vocabulary learned, 
and the perceptions of preschool teachers on the needs and difficulties of teaching 
speaking skills to the young learners. The present study adopted a mixed-method 
classroom research design in which the focus group which consisted of 19 children, was 
taught using  sociocultural-based and discourse-based language activities during two 
months of teaching intervention. A speaking and a vocabulary post-test and structured 
interviews were conducted with the group. The data were analysed quantitatively using 
descriptive statistics. Findings revealed that majority of the young learners, who learnt 
English at the rural preschool, learnt English through memorization. The teachers 
believed that indoor and outdoor activities based on the sociocultural theory and 
discourse-based approach could help the preschoolers acquire basic speaking skills. 
The children were motivated in learning English and the findings showed that the 
treatment group performed better in their post-test. It is concluded that the teaching 
intervention could provide stimulating, and enriching learning experience among 
Malaysian young learners. The study contributed to the use of sociocultural based and 
discoursed-based learning materials for inside and outside classroom activities 
particularly for teaching speaking skills in a Malaysian context. The Malaysia preschool 
teachers would be able to facilitate young learners by improving their pedagogy in terms 
of creating more creative, interactive and engaging language learning activities for 
developing speaking skills. 
Keywords: Speaking competence, young learners, sociocultural theory, mixed-method 
classroom research, outdoor activities 
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1.1 Introduction to the Chapter 
 
     Since the early 1990s, there has been considerable concern about the 
deteriorating English proficiency and interpersonal skills of Malaysian graduates. 
Some researchers for example Siti Jamilah (2004) has argued that the problem of 
poor language competence should be addressed at the primary level so that the 
university students could concentrate on advanced language competence. In 
addition, globalisation requires systematic but creative and efficient means for 
language learners and teachers to acquire English and facilitate the learning 
process. Thus, it is argued that speaking competence should be given priority in 
developing primary pupils’ language acquisition.  
 
In relation to this, the aim of the proposed study is to develop a pragmatic and 
effective model, based on discourse-based and socio-cultural approaches, for 
teachers and learners in teaching and learning speaking in English in FELDA 
primary schools. Hyme’s (1971) original description of ‘communicative competence’ 
highlights the multiple and potentially complex skills that await language learners 
including knowing when it is appropriate to open a conversation, how and what 
topics are appropriate to particular speech events, which forms of address are to be 
used, to whom and which situations and how such speech acts as greetings, 
compliments, apologies, invitations and complements are to be given, interpreted 





1.2 Background to the Study  
Based on the National Preschool Curriculum Standard (2010), the aim of Malaysian 
preschool education is to develop children’s potentials holistically and integratively in 
the aspects of physical, emotional, spiritual, intellectual and social in safe 
environment, fun and meaningful activities. This in turn will improve the children’s 
skills, confidence and self-esteem to be successful in their environment and they will 
be prepared to deal with challenges and responsibilities in the primary school. The 
standard curriculum provides opportunities for the 4 to 6 year old preschoolers to 
attain 19 objectives in terms of physical, emotional and social, intellectual and 
spiritual. The present study is related to achieving the 14th objective, which is to 
communicate in Malay, English and the medium of instruction in daily contexts. 
 
It is highlighted that the focus of preschool education is the efforts to provide fun and 
meaningful learning to the children. The main focus should be on the process of 
children centred learning and teaching, discovery and inquiry approach, integrated 
teaching and learning approach, learning through play, contextual learning and 
project-based learning. By considering individual differences, the approach and the 
content of learning should be appropriate to the stage of children’s development. It is 
hoped that with the above concept in learning and teaching, the children will acquire 
the basic skills and concepts, which will help them in the primary school.The 
preschool curriculum is organized in terms of learning standard and content 
standard, which should be known and performed by preschool children. The 
standards are based on knowledge, basic skills and values in six core learning 
aspects – communication, spiritual, attitudes and values, humanities, personality, 
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physical and aesthetic development and science and technology. Similar standards 
in the above core areas are also expected at the primary level.  
 
Core learning aspects in communication involve Malay, English, Mandarin and 
Tamil. Malay and English are required to be learned by all preschoolers. Mandarin 
and Tamil are taught in Chinese and Tamil medium schools. Malay is taught for two 
hours a week, while English contact hours is 2 hours a week in Malay medium 
schools and one hour a week in non-Malay medium schools.   
 
                Table 1.1 Learning Standards for Communication 







Listening and speaking 
skills 
Listen to and discriminate sounds. 
Listen to and understand meaning of simple 
words. 
Acquire and use simple phrases and statements. 
Listen to and follow simple instructions. 
Listen to and enjoy nursery rhymes, action 
songs, poems and stories. 
Sing songs and recite rhymes and poems. 
Tell simple stories. 
Dramatize familiar situations  
Perform a variety of language forms and 
functions in a social context. 




Understand that printed materials contain 
meaning. 





Identify letters of the alphabet. 
Read simple words with understanding. 
Read phrases with understanding. 
Read simple sentences with understanding. 




Acquire pre-writing skills. 




The focus of Communication Core consists of language skills and language arts. 
Language skills include listening, speaking, reading, and writing. The materials used 
should be appropriate to the children’s level of development. Language arts refers to 
the ability of the preschoolers to express ‘the beauty of language’ through variety of 
activities and language games such as drama and poems.  
 
1.2.1 Malaysian Preschool Curriculum Design  
Two main criteria of National Preschool Curriculum are Standard-based 
curriculum and modular-based curriculum. The standard-based curriculum has been 
developed based on the content standards and learning standards that need to be 
achieved by preschoolers. The purpose of setting these standards are for equality 
and quality. Equality refers to all children are given equal opportunities to learn and 
quality signifies all preschoolers should be given quality education. The Content 
Standards is considered as specific statements that children should know and can 
be achieved within a school’s duration. It covers knowledge, skills and values. On 
the other hand, Learning Standards is one standard criteria or an achievement 
indicator in in a form of behavioural objective to ensure of content standards 
achievement. 
 
In relation to these standards, the curriculum design is modular. A modular 
curriculum refers to the contents, which have been organized and delivered in 
sections or units. A section or a unit is called a module. There are two types of 
modules – Basic Module and Thematic Module, which are being used by 
kindergarten teachers. A basic module consists of the Language Components 
(Malay, English, Mandarin and Tamil), Islamic Education, Moral Education, Outdoor 
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Games and Mathematics. The thematic module is an integrated module that includes 
the elements in the six core learning aspects and the elements of creativity, critical 
and innovative. The thematic module utilizes children’s daily live issues. 
 
In terms of theories of learning, the National Preschool Standard Curriculum which is 
claimed to be based on Appropriate Practices with Development and Constructivist 
Learning Theory considers the following principles / guidelines: 
a) Children construct their own knowledge and  spoon feeding 
teaching should not be conducted. 
b) Children are given opportunities to think and solve problems. 
c) Individual differences are allowed and recognized. 
d) Children learn at their own pace, and 
e) Teachers teach by relating the pupils’ daily experiences. 
 
1.2.2 Allocation of Time at Preschools  
There are eight aspects of the minimum time allocation. First, the preschool 
should be conducted for four hours including recess time. This means 20 hours a 
week for 5 year old plus children. Second, if the children are 4+ years old, the daily 
allocation of learning is three and a half hours which means a total of 17 and a half 
hours a week. Third, Malay should be used as an instructional language at least 10 
hours a week in preschools that use Malay as a medium. However, the minimum 
time allocation for non-Malay medium schools is 6 hours a week as an instructional 
language. Fifth, English language should be used as an instructional language for 10 
hours in Malay medium schools compared to 6 hours in non-Malay medium 
preschools. Seventh, if there are five Muslims or more of preschoolers, Islamic 
Education should be given minimum two hours a week. Last but not least, Moral 
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Education should be provided for two hours a week if there are five or more non-
Muslim pupils. 
 
1.2.3 Time Allocation Based on Basic Module and Thematic Module 
Tentative Time Allocation for Basic Module and Thematic Module at a Malay 
medium Preschool is shown in Table 1.2 below. 
    Table 1.2 Time Allocation on Basic and Thematic Module 
NO. MODULE TIME ALLOCATION PER WEEK 
(MINUTES) 
 Routine activities (about 30% from the 
total time for Teaching and Learning) 
 
 
1. Morning routine 50 
2. Morning conversation 100 
3. Recess 150 
4. Reflection before returning home 50 
 Total 350 
 Basic Module (about 35% from the 
total time for   T and L) 
 
5. Malay Language 90 
6. English 90 
7. Islamic Education / Moral Education 120 
8. Outdoor activities 80 
9. Mathematics 40 
 Total 420 
 Thematic module (about 35% from the 
total time for   T and L) 
 
 Integrated module including the 
elements in the six cores and 
language, moral education and 
mathematics.  
430 
 TOTAL OF MINUTES PER WEEK 1200 
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Since the main focus of the National Preschool Curriculum is to acquire basic literacy 
(4M) i.e reading, writing, counting and reflecting), it has been suggested that the 
basic module should be given more time at the beginning of the year. The time for 
the thematic module could be gradually increased towards the end of the year. The 
module would be more meaningful as the children have acquired the basic literacy.  
 
In general, the Malaysian Ministry of education considers that teaching and learning 
at preschools should be meaningful, and contextual and thus a thematic approach is 
encouraged. The slot for outdoor activities in the schedule of a preschool, refers to 
activities done outside the class such as playing with the swings, sand play, water 
play and hut play, running, catching balls, jumping and others. The morning routines 
include self management, queuing, singing songs, saying prayers and attendance 
roll call. Activities during recess are saying prayers, eating, brushing teeth, free plays 
and others.  
 
1.3 Statement of the Problem 
 
McCarthy and O’Keefe (2004) have identified contextual factors in speech 
production – demand, arousal and feedback. Demand relates to the amount of 
processing required by a task. Arousal refers to the speaker’s emotional and 
cognitive response to a task and the importance the individual attaches to the 
communicative interaction whereas feedback relates to what the speaker receives 
from the listener or the wider environment. The environment here refers to social and 
cultural factors in and outside classrooms. By using socio-cultural lens, we would 
recognize the individual differences and their immediate contexts which may affect 
their acquisition process. Vygotsky (1978) believes that ‘all language is social in 
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nature’ which suggests that linguistic, cognitive and social development are 
socioculturally constructed. This position is supported by Candlin and Mercer (2001) 
and Mercer and Littleton (2007) in considering learners’ social context and the 
children’s thinking development in learning English.  
 
Besides considering a socio-cultural approach in developing a suitable model, a 
discourse-based approach which emphasizes on using appropriate language in 
context would also be applied. Skehan (1996) claims that the linguistic features may 
have a serous impact on successful production of spoken discourse. This includes 
mastering question formation, and using appropriate word order.  Functional models 
of language (Halliday, 1994) integrate the lexicon and grammar within the concept of 
the lexicogrammar which is a theory of lexical and grammatical organization of a 
language, and functions in a dialectical relation to the practices of selection and 
combination. These functional models support discourse-based and socio-cultural 
approaches in teaching and learning communicative competence in English.  
 
Why is lexicogrammar size important? Read (2000) emphasizes that adequate 
knowledge of word is prerequisite for effective language use. He also stresses the 
importance of mastering vocabulary to acquire language. In order to develop 
effective and practical models of teaching and learning speaking competence for 
teachers and pupils, it is important to determine the learners’ profiles, their 
lexicogrammar size and the level and variance of speaking competence achieved.  
Hunt (1995) classifies a learner profile to social and personal background and 




In this present study, the mixed method (Dornyei, 2007) will be used for data 
collection which includes Delphi-technique, interviews, questionnaire, classroom 
observation, role play, lexicogrammar test and classroom experimentation. It is 
hoped that the present study will contribute to improving teachers’ language teaching 
methodology and young learners’ acquisition of speaking competence. The study 
also would create opportunities for language materials writer to design and produce 
more engaging tasks and lessons for speaking.  
 
 
 1.4 Objectives of the Study 
   This study embarks on the following objectives: 
i. To identify lexicogrammar types and size of speaking competence 
among young learners in Malaysia 
ii. To determine how different learner sociocultural profiles influence their 
speaking competence in role plays 
iii. To determine the relationship of young learners’ lexicogrammar size 
and  young learners’ speaking competence 
iv. To develop a discourse-based and sociocultural-based model of 
teaching and learning speaking competence among young learners’ in 
FELDA located schools in Malaysia.  
 
1.5 Research Questions 
The research questions that will guide the present study are as follows. 
i. What are the lexicogrammar types and size in the speaking competence of 
young learners in Malaysia? 
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ii. What are the problems in learning and teaching speaking competence by 
kindergarten teachers and young learners? 
iii. How do young learners with different learner socio-cultural profiles perform in 
role plays?  
  
iv. What is the relationship between lexicogrammar size and types and young 
learners’ speaking competence?  
v. What are the guiding principles in developing a model for teaching and learning 
speaking in English among young learners in Felda located schools in Malaysia?  
 
1.6 Significance of the Study 
      The implications of this research are related to classroom practices in terms of 
teacher student interaction should be viewed as socially constructive and teachers 
should utilize mediation or scaffolding in stimulating children’s interest and 
motivation. It is hoped that undertaking any language research should not just 
benefit the L2 learners but also cultivate, innovate and enhance the stakeholders to 
make appropriate improvement that can have a sustainable impact on language 
teaching providers.   
 
1.7 Scope of the Study 
The present study focusses on developing speaking skills of young learners in 
kindergarten in Malaysia. The intervention programme involves a duration of two 
months and the study utilizes the socio-cultural theory and discourse based view of 





1.8 Definition of Terms 
* Young learners 
   In the present study, young learners are referred to as children who are 
attending kindergarten education between the age of 5 to 6 years old. 
 
* Sociocultural theory 
   Vygotsky’s (1934 / 1987) perspective, known and often called sociocultural 
theory in applied linguistics and SLA research (Lantolf and Thorne, 2006) 
focuses on how culture – the values, beliefs, customs, and skills of a social 
group is transmitted to the next generation. 
 
* Discourse based approach 
   Guy Cook’s (1989) definition of discourse analysis has been employed: 
“Discourse analysis examines how stretches of language, considered in their 
full textual, social and psychological context, become meaningful and unified for 

















This chapter starts with a discussion on sociocultural theory in language learning and 
followed by issues in language teaching among young learners. Then the discussion 
will be on the issues of teaching speaking skills to young learners.  The rest of the 
chapter will describe about the nature of the different kinds of activities suitable for 
developing speaking skills among young learners. A critical review of related studies 
and a conceptual framework for the present study will also be discussed. 
 
2.2    Socio-cultural Theory of Learning  
 
 
Vygotsky’s (1934 / 1987) perspective, known and often called sociocultural theory in 
applied linguistics and SLA research (Lantolf and Thorne, 2006) focuses on how 
culture – the values, beliefs, customs, and skills of a social group is transmitted to 
the next generation. The theory emphasizes on social interaction particularly social 
interaction with more knowledgeable members of society which is necessary for for 
children to acquire the ways of thinking and behaving that make up a community’s 
culture (Rowe and Wertsch, 2002). Vygotsky’s theory has been influential in the 
study of children’s cognition in which Vygostsky agreed with Piaget that children are 
active, constructive beings. While Piaget emphasized children’s independent efforts 
to make sense of the world, Vygotsky viewed cognitive development as a socially 
mediated process, in which children depend on assistance from adults and more 
expert peers as they try to solve new problems (Berk, 2008: 25). Lightbown and 
Spada (2013: 223) defines sociocultural theory as ‘an explanation for knowledge and 
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learning that is based on the assumption that all learning is first social then 
individual’. In the present study, learning is viewed as a process that is socially 
mediated, that is, it is dependent on dialogue in face-to-face interaction. The claim is 
that during communication, learners jointly construct knowledge which is internalized 
by the individual. Scaffolding is an important element in the sociocultural theory in 
terms of the language that an interlocutor uses to support the communicative 
success of another speaker. It may include the provision of missing vocabulary or 
the expansion of the speaker’s incomplete sentence or the tasks on word 
association.  
 
Lantolf and Thorne (2006: 1) argue that sociocultural theory is not a theory of the 
social or of the cultural aspects of human existence but it is a theory of mind that 
recognizes the central role that social relationships and culturally constructed 
artefacts play in organizing uniquely human forms of thinking. One of the important 
concepts in sociocultural theory is mediation. Mediation is the process through which 
humans deploy culturally constructed artefacts, concepts and activities to regulate 
(i.e gain voluntary control over and transform) the material world or their own and 
each other’s social and mental activity. With respect to symbolic artefacts, language 
activity, speaking and writing, the primary, though not exclusive, mediational means 
humans deploy for thinking (Lantolf and Thorne, 2006: 79).  
 
2.3   Child Language Acquisition 
The acquisition of more than one language can open doors to many personal, social, 
and economic opportunities. Vygotsky’s (1978) theory of zone of proximal 
development suggests that children can perform a range of social interaction with 
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adult assistance, in which the adults could interact, encourage, motivate and support 
them in acquiring first or second language. From the sociocultural perspective, there 
are no passive learners and there is no incidental learning in child language 
acquisition. Vygotsky’s theory assumes that cognitive development, including 
language development, arises as a result of social interactions (Lightbown and 
Spada, 2013: 118). 
 
2.4   Teaching Young Language Learners 
There has not been much research done on the teaching of English to 
young learners (Nikolov, 1999; Cameron, 2003; Moon, 2005; Pinter, 
2006; Nikolov, 2007 and Nunan, 2011). Nunan (2011) and Nikolov 
(2007) have highlighted the importance of developing appropriate teaching 
methodologies and activities to be utilized with young learners at preschools. 
 
One of the major and current teaching methodologies is Communicative Language 
Teaching (CLT) in which the major aim is to use language to communicate 
and f luency and accuracy are both equally important and 
complementary. The four language skil ls are integrated and this 
fundamental has influenced other teaching approaches such as Task-
based Language Teaching, Cooperative Language Learning and Content-Based 
Instruction (Richards & Schmidt, 2002). In terms of its implementation, CLT has a 
continuum of a range from the view of integrating all the skills, to the other end of 
focusing only on the meaning i.e fluency rather than accuracy (Bingham & Skehan, 




CLT considers that a large amount of English exposure during classes may have 
affected positively on ‘the growth of learners’ language knowledge and the 
development of their skills’ (Harmer, 2002). Pachler and Field (2001) claim that the 
CLT approach assists teachers in providing ‘essential language and communication 
skills to help learners efficiently utilize English with language with a meaningful 
purpose’. CLT has become very popular and widespread across the globe but as any 
other approach, it has its limitations. One of the drawbacks encountered when 
working with CLT is the tendency to over-generalize the cultural context in 
which the approach would be employed (Bingham & Skehan, 2002). 
Moreover, in different EFL contexts across the globe, the demands of 
CLT w o u l d  b e  d i f f i c u l t  t o  m e e t  ( L i ,  1 9 9 8 ) .  F u r t h e r m o r e ,  
H o l l i d a y  ( 1 9 9 4 )  a r g u e s  t h a t  it is not appropriate to impose the teaching 
style of a certain culture on another. The fact that it works in a certain context does 
not mean that it will be appropriate for everyone. In the present study, language 
learning is considered both as a social process and for communicative purposes in 
local context. However, young learners are encouraged to use their creativity and 
imagination, which would be stimulated by using appropriate teaching materials at 
their stage of language development. 
 
2.5  Teaching Speaking Skills to Young Learners 
 
Preschool English education is based more on speaking skills since reading and 
writing require more learners to develop (Cameron, 2003). The teaching of speaking 
skills is one of the most challenging skills that teachers have to deal with. 
Furthermore, Hughes (2000) emphasizes that a frequent difficulty when learning 
speaking skills is the fact that students may encounter problems since it overlaps 
with reading, writing and listening, and also with different areas. Indeed, Nunan 
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(2011) exemplifies this situation by pointing out that the teaching of speaking to 
young learners is profoundly linked to the teaching of listening skills, since, to 
produce words, students need to receive input and different kinds of exposure in the 
target language, which can be provided by listening activities. This explains why the 
Standard document of Malaysian National Preschool Curriculum combines learning 
outcomes of speaking skills together with the listening skills. 
 
It is normally claimed that at the initial stages, young learners will require input from 
the target language until they are ready to produce it (Halliwell, 1992). In addition, 
Pinter (2006) remind that teachers should respect young learners’ language 
development, as well as draw attention to and being aware of young learners’ 
language competence, since even in their mother tongue they are still not aware of 
aspects of the communication process such as turn-taking, politeness, or having a 
limited idea of what the interlocutor knows about a certain topic. 
 
2.5.1    Activities to Develop Speaking Skills with Young Language Learners 
 
Activities for YLLs are very important since they are the focus of instruction. 
Moreover, YLLs’ activities emerged from the Audiolingual Method and the 
Communicative Language Approach (Linse, 2005). For the purpose of this section, 
activities of both method and approach will be discussed. Firstly, the Audiolingual 
Method was characterized by presenting a strong reliance on memorization, mimicry 
and the use of tapes. Patterns were taught utilizing repetitive drills and dialogues, 
among others (Brown, 2007). 
 
According to Pinter (2006), drilling (repetition) is crucial at the beginning stages to 
trigger YLLs’ production. Drilling can be divided into two groups: repetition and 
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substitution drills, the former being just listening and then repeating, while the latter 
implies a more demanding task, since in this kind of drilling, the teachers’ input is just 
a one-word clue and the learners have to fill in the gap with the corresponding word 
(Nunan, 2011). However, one of the main drawbacks of drilling is the fact that there 
is not a communicative aspect to it; little language is produced and received (Cook, 
1997), which becomes boring to learners after a while (Linse, 2005; Nunan, 2011), 
and which goes against the belief that children do not only repeat like parrots (Moon, 
2005). Moreover, choral response and dialogues are contributions from the 
Audiolingual Method as well. What is more, choral responses are utilized when YLLs 
are required to repeat parts of songs, rhymes, poems, chants, among others (Linse, 
2005), whilst dialogues act like a grammar pattern that can be meaningful when 
using them in real life (Linse, 2005). According to Cameron(2001:68), dialogues 
“provide communicative phrases that children can learn”. In addition, applying 
dialogues in the language classroom enable children to work together when reducing 
the gap between the controlled activities and freer tasks, permitting instances of 
mimicking, acting and performing, which seem to be very interesting. 
 
In regard to the Communicative Approach (see section 2.2), its major focus is on 
providing the language students’ need to appropriately employ it in the out-of-
classroom context (Nunan, 2003). Moreover, CLT-oriented activities mainly focus on 
developing children’s fluency (Linse, 2005) as well as engaging in “real-life” 
situations with the target language (Harmer, 2000). However, one of the difficulties 
teachers may encounter when working with CLT is the fact that some of the tasks 
might be too linguistically demanding for YLLs. For that reason, Linse (2005) 
recommends that teachers be willing to adapt them to make them meaningful and 
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achievable for their learners. Furthermore, when working with children, activities from 
CLT are merely games (Brumfit et al., 1991). According to Phillips (2001), games 
have the power of enabling learners to perceive language learning as a fun, active, 
pleasing process, improving learners’ motivation. Moreover, working with games in 
the language classroom can be very beneficial to learners, since not only does it 
enable students’ language proficiency, but it also fosters the intellectual’s as well as 
YLLs’ affective filters (Homolová, 2009). By using games, the teacher engages YLLs 
in an activity that comes naturally to children. Moreover, games promote other skills 
in learners such as being cooperative, sharing, and team working. Finally, games 
have a language purpose; there are certain features of the target language that 
students can learn by heart through them (Cakir, 2004). When learners concentrate 
on games, their attention is focused directly on accomplishing the games’ goal. 
Children are unconsciously internalizing and acquiring language (Homolová, 2009) 
because games are designed with the purpose of providing more opportunities for 
using the target language (Linse, 2005).Other activities such as learning chunks, 
songs, chants, rhymes, tongue twisters and roleplays, are widely accepted and 
employed in language classrooms (Linse, 2005;Nunan, 2011; Homolová, 2009; 
Harmer, 2000; Pinter, 2006; Cakir, 2004; Klippel,1994). They present language in a 
fun way, where pupils practise specific patterns of English unconsciously. Memory is 
also enhanced through chunks (Brewster et al.1991). According to Pinter (2006), the 
use of chunks with YLLs is very important since children put certain language 
features into practice without consciously analysing them. 
 
Moreover, songs and chants do appeal and simulate the techniques employed by 




Table 2.1 Summary of activities commonly employed to enhance speaking skills  









It is used for practising sounds, 
grammar or certain sentences of 
language. Guided repetition and 
practise are often used.  
(Richards, J. & Schmidt, R.2002) 
 







Activities employed to practise 
speaking skills. Commonly they come 
in written form and provide different 
examples of language in use 
(Richards, J. & Schmidt, R. ,2002) 
 
Linse, (2005); Cameron 








Games are organized activities, 
which 
main objective is to accomplish a 
certain task. In relation to 
speaking skills, they provide 
opportunities to communicate 
and enhance fluency. (Richards, 
J. & Schmidt, R. 2002) 
 












Chunks are small unit of 
language. They are often used in 
order to enhance comprehension 
of words or phrases. Moreover, 
they facilitate production. 
(Richards, J. & Schmidt, R. 
2002) 
 












Songs provide fun ways to learn 
English. They also simulate first 
language acquisition ways of 
learning. Linse, (2005); 
Homolová, (2009);  











Present language in a fun way. 
Children unconsciously practice 
patterns of language. 





Pinter, (2006); Cakir, 
(2004) 
 




first language. Therefore, a wide range of authentic songs can be utilized by English 
language teachers (Linse, 2005). Songs also provide opportunities for memorizing 
and repetition, which is one of children’s major learning strengths. In addition, songs 
are fun, enthusiastic and creative. Learners do not have to know every single word 
(Homolová, 2009). Youngsters learn grammatical points and vocabulary items in an 




2.6   Review of Related Studies to Teaching English to Young Learners  
 
In Yildrim and Dogan (2010), in relation to classroom preparation aspect, according 
to the students’ responses, children perceived that their teachers were prepared; 
however, just some of them utilize appropriate methodology and activities to teach 
young learners. In terms of the personal traits, students felt their teachers were 
respectful and honest with them. However, when it comes to requiring extra help or 
being tolerant with mistakes, learners’ responses were less positive. 
 
Nikholov (1999) examined in peer-peer work activities found that students tendto use 
Hungarian instead of English, since they are exposed to little English language from 
their teachers and most of them do not understand the input given by them, relying 
on their classmates’ clarification. There were also patterns of interaction changed 
with age. Younger learners make more attempts to practise the target language 
since they feel it is the authoritative language in the classroom context. However, 
when growing older, students, tend to stop trying to use the target language, 





Table 2.2 Summary of research studies about young learners and speaking skills 
Studies Type of 
study 























554 fourth grade students, whose 
native language is Turkish, aged 10-11 
years old. They were asked to answer 
a 65 items questionnaire in relation to 
the perspectives they have about their 
teachers of English in terms of 





















111 classes were observed in order to 
identify the patterns followed by 
students in peer-peer interaction in the 
Hungarian EFL context, examining 
how, what kind of interaction is 
exchanged by students in different 
educational contexts. The observation 
transcripts were analysed according to 
the categories found by the researcher, 
exemplifying each categories with 



















The study was conducted in a small 
Norwegian school. The participants 
were seven pupils aged 11 years old, 
whose mother tongue is Norwegian 
and have learning English for almost a 
year. Even tough children were 
isolated in terms of living conditions; 
they did have access to technology, 
which help them to keep learning 
English. 
 
The discourse events were recorded in Cameron’s (2001) and it was found that 
children engaged better in tasks that were more related to their interest and reality, 
rather than all the topics that appear in the course books, which makes them feeling 
more willing to produce in the target language. Children also struggled when being 
asked to describe pictures, because young learners need previous training, from the 
teacher, before being asked to perform a task. Ch’ng (2014) and Yeoh et al (2014) 
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employed puppetry and music and songs for teaching English to young learners in 
Malaysian kindergarten. However, the teaching approach has neglected the 
importance of outdoor activities for using English in many outdoor games and 
physical based activities.  
 
2.7   Implications for the Present Study 
After revising the literature and going through different research studies related to 
the teaching of young learners as well as the teaching of speaking skills, this section 
will focus on the gaps detected in the literature on the following topics: 
a) There is limited literature related to the processes YLLs go through when 
learning a second or a foreign language like English, since this is a field 
that is just emerging. 
b) Moreover, limited numbers of research studies have been conducted on 
YLLs. 
c) Teachers do not put into practice activities that enhance children’s interest 
and potential. 
d) Teachers receive little instruction on how to conduct appropriate activities 
to teach language to YLLs. 
e) Most of the time children’s opinions about the teaching practices employed 
to teach them are not considered. 
 
Thus, the present study attempts to address these issues by conducting a teaching 
and learning intervention program at a local kindergarten in a northern state in 
Malaysia by using a sociocultural theory and a discourse based approach in 
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developing young learners’ speaking skills. Lessons in classroom context as well as 






























 This chapter outlines the research methodology of this study. The participants of 
this study involved a group of young learners and a teacher at FELDA Kindergarten, 
Bukit Tangga Kedah.  The young learners were assisted during English lessons in 
the form of different language activities within the classroom as well as during 
outdoor activities. Data in this study were obtained through vocabulary tests, 
interview (with the learners and also the teacher) and classroom observation.  
 
3.2 Objectives of the Study 
   The objectives of the study were to: 
i. To identify lexicogrammar types and size of speaking competence 
among young learners in Malaysia 
ii. To determine how different learner sociocultural profiles influence their 
speaking competence in role plays 
iii. To determine the relationship of young learners’ lexicogrammar size and  
young learners’ speaking competence 
iv. To develop a discourse-based and sociocultural-based model of 
teaching and learning speaking competence among young learners’ in 






3.3 Research Design 
 In an attempt to design the research, Burns and Grove (1997) recommended that 
the design of a study should be regarded as the end result of a series of decisions 
made by the researchers concerning how the study will be conducted. They also 
argued that the design is closely associated with the framework of the study and 
guides planning for implementing the study.  In other words, the research design 
could be regarded as a blueprint for conducting the study that maximizes control 
over factors that could interfere with the validity of the findings. Other scholars have 
also argued on the variation of the research design. For example, Polit and Hungler 
(1995) stressed that research designs vary with regard to how much structure the 
researcher imposes on the research situation and how much flexibility is allowed 
once the study in under way. Thus, in this study, two main phases of data collection 
were designed.  
 
The first phase involved the administrative and preparatory matters.  Before the 
study could be conducted, permission to have to access to the kindergarten was 
obtained through the Kedah State Social Welfare Department (see Appendix A for 
the formal letter received from the Director of the Kedah State Social Welfare 
Department). Once the permission was received, preparation before the intervention 
program was made and this involved holding frequent meetings with the teachers 
and also the young learners.  In the meetings, the researchers received insights on 
the preparation which needed to be made prior to the intervention programme.  In 
the second phase, the intervention programme was carried out with the young 
learners in which they were exposed to the English language learning activities 
conducted by both the researchers and assisted by the kindergarten teacher. The 
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final part of this phase was the assessment  of the young learners through 
vocabulary tests, oral interviews and classroom observation. The kindergarten 
teacher was also involved in this final phase where she was asked questions related 
to the intervention programme. 
 
3.4 Participants 
 There were altogether 20 students who were involved in this study, however, one 
left the kindergarten because the parents had moved to another district in Kedah.  
The remaining 19 students followed the intervention programme for almost eight 
weeks. With regards to the teacher, the same class teacher participated, assisted 
and observed the all the language learning activities that were carried out with the 
young learners.  The name of the participants, their gender and age are shown in 
Table 3.1 below. 
 
Table 3.1 Number of Participants According to Gender and Age 
 PARTICIPANTS GENDER AGE 
1 Student A Male 5 
2 Student B Female 6 
3 Student C Female 6 
4 Student D Male 6 
5 Student E Male 6 
6 Student F Female 5 
7 Student G Male 5 
8 Student H Male 6 
9 Student I Male 6 
10 Student J Male 6 
11 Student K Male 5 
12 Student L Male 5 
13 Student M Female 5 
14 Student N Female 6 
15 Student O Male 5 
16 Student P Male 5 
17 Student Q Female 5 
18 Student R Male 5 
19 Student S Female 5 
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As shown in the above table, there were altogether 19 participants who were 
involved in this study and from this amount, 12 (63%) were male participants and the 
remaining 7 (37%) were male.  With regards to the participants’ age, from 12 male 
participants, half (6 or 50%) of them were 6 years old and the other half (50%) were 
5 years old. Similarly with the female participants in which three (50%) were five 
years old and the other three (50%) were six years old.  
 
As for the teacher involved, she was in her early 50s and holds a Malaysian 
Certificate of Education. At the FELDA Kindergarten, she held the post as the 
Coordinator and had experience teaching to young learners at the kindergarten 
around the district of Kubang Pasu for almost 17 years.   
 
3.5 Instruments 
      As indicated in the discussion in 3.3 above, there were altogether three main 
research instruments which were used in this study and they were: 
i. Vocabulary Test  
ii. Oral Test 
iii. Informal Interview 
iv. Observation 
 
3.5.1 Vocabulary Test 
    A Vocabulary Test was developed to determine the number of words which the 
students have learnt from the programme intervention.  In the process of developing 
the test, a number of factors were taken into consideration in ensuring that the test 
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actually measures the vocabulary knowledge of the learners and they are discussed 
in the following paragraphs. 
 
The first factor involves the learners’ background knowledge and language ability. As 
discussed in 3.4 above, most of the participants in this study were either 5 or 6 years 
old. And the majority of the 5 years learners had not mastered the word recognition 
skill and this posed a problem in administering the vocabulary test which usually 
require examinees to be able to recognize the word before they could attempt the 
questions. Hence, the researchers decided to use picture vocabulary test replacing 
the word recognition tests. When involved printed words, the researchers resorted to 
saying aloud as to assist the learners.  
 
The second factor relates to the kindergarten syllabus. It was early of the year when 
the time the study was conducted and the teacher emphasized that the young 
learners were still adjusting to the kindergarten system. The teacher admitted that 
the syllabus was not really covered due to this adjustment on the part of the learners 
and it would take sometime before she could really follow the syllabus. Hence, the 
vocabulary test was designed to involve only the words which were covered during 
the intervention programme and not before the programme. This was to ensure 
fairness to the learners.  
 
The third factor relates to the duration of the time taken to administer the test.  Since 
the young learners were of mixed ages (i.e. 5 and 6 years old), the researchers had 
to ensure that the time taken for the learners to attempt the test was neither too long 
nor too short. The test might create unnecessary stress to the young learners if the 
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test was too long. However, if the test was too short, the test might not be able to 
adequately measure the young learners’ vocabulary knowledge.  Thus, it was 
important that the researchers took into account this factor when designing the 
proposed Vocabulary Test. 
 
3.5.1.1 The Kindergarten Word List 
       In the Standard Document for Preschools prepared by the Ministry of 
Education Malaysia, the Word List was listed as part of the Standard Curriculum for 
the National Preschool (see Appendix B). The Word List was divided into two parts 
and they were: i) High Frequency Words and, ii) Actions Words.  The majority of the 
High Frequency Words were function words, while all the Action Words were verbs. 
Between the two groups of words, the researchers decided to only focus on the 
Action Words in the list since it would be time consuming to design a Vocabulary 
Test using the function words.  
 
3.5.1.2 Sampling of Test Items 
       There were altogether 60 words listed under Action Words and the 
researchers decided to sample one third of the words i.e. 20 words. The words which 
were sampled as test items were selected based on the following procedure i.e. for 
every third word in the Word List, one word would be selected.  The words which 
were sampled as test items for the Vocabulary Test were listed under List 1 (for the 
first ten items) and under List 2 (for the second ten items).  The list of test items are 





       Table 3.2 List of Test Items for the Vocabulary Test for  
                            Young Learners 
 






















3.5.1.3 Designing the Vocabulary Test 
  In designing the test, the researchers decided to use the matching format as 
the test technique as recommended by Nation (2001) for two main reasons.  Firstly, 
many test items could be tested in a single test.  Secondly the test format could be 
easily administered to the preschoolers since the question and the answer key were 
placed next to each other.  For the purpose of avoiding repetition and encouraging 
variety to the test format, the researchers decided to use two test formats and in two 
parts.  
 
The first part or Part 1 comprised of the first ten action words as listed in the first 
column of subsection 3.5.1.2.  The format for this part involved the use of one test 
item and three pictures. The students would be asked to show the picture that 
corresponded to the test item. The researchers or examiners would need to say the 
word clearly so as to activate the students’ memory and the learner was expected to 
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automatically point using their finger to the correct answer. By pointing to the 
corresponding picture would indicate their knowledge of the words. 
 
The second part or Part 2 of the Vocabulary Test consisted of the second ten actions 
as listed in the second column of the subsection 3.3.1.2. The format of this part 
followed the technique in Part 1, however with a slight change.  The test item in this 
part was in the form of a picture and followed by three words. The examiner would 
have to say all the words and later asked the learners which of the three words 
corresponded to the picture. Again the learners would rely on their listening ability to 
determine the word that matched with the picture. The learners were expected to 
once again point to the correct word. The Vocabulary Test is shown in Appendix C 
 
3.5.2 Oral Test 
         The interview involved the young learners.  The oral test was administered for 
the purpose of checking the young learners’ understanding of some of the 
expression which were exposed during the intervention programme. Each of the 
questions in the oral test which was posed to the students had significant impact in 
this study since it reflected i) their understanding of the expression, ii) their ability in 
retrieving the expression, and iii) their ability in responding when being probed in 
context. The questions in the Oral Test and the rationale for asking those questions 
are discussed below. 
 
i. What do you say when you meet someone in the morning? 
The greeting ‘Good Morning’ was taught by the kindergarten teacher before the 
intervention programme and was drilled every morning when the young learners 
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first arrived at the kindergarten.  The researcher decided to ask the question in 
the oral test to determine they know the context of using the greeting in the 
morning. 
 
ii. What do you say when you want to go to the toilet? 
The polite request of asking permission to go to the toilet in English was 
exposed during the intervention programme mainly due to the fact that the 
researchers observed that the young learners frequently approached the 
kindergarten teacher and also the researchers to be allowed to go to the 
washroom but using the Bahasa Melayu expression or by pulling the teacher’s 
dress for the same reason. 
 
iii. What do you say when you want to go out? 
     This polite request for permission to go out was also exposed for the same 
reason as above. 
   
iv.  What do you say when you are thirsty? 
This polite request for permission to ask for drinks was exposed since the 
young learners frequently asked for drinks from the teacher and also from the 
kindergarten cook.  
 
v. What do you say when you want to borrow a book? 
This polite request for permission to borrow a book was exposed since the 
young learners frequently grabbed books from their friends instead of asking 
politely for the books.  
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3.5.3 Informal Interview 
    The informal interview was conducted with the kindergarten teacher mainly to 
determine:  
i. the challenges faced by the teacher when teaching English to the 
learners, and 
ii. the effectiveness of the teaching methods employed by the 
researchers. 
It is important to note that there were no structured questions which the researchers 
used in the interview session. This was to avoid giving the impression to the teacher 
that she was being interrogated about her work. The two questions above were the 
main questions and there were other questions which were used to probe further 
about the main questions. The questions that were asked which relate to the first 
main question include the following: 
i.  Did the parents provide assistance in the learning process at home? 
ii.  Why did the teacher need to become relief teacher for other 
kindergartens? 
iii. Did the teacher attend any in-service training at the district or state 
levels? 
As for the second main question, the following were the follow-up questions which 
the researchers posed to the teacher: 
iv. Did the teacher try any of the teaching technique used by the 
researchers? 
v. Were the nursery rhymes effective in teaching English?  
vi. Did the teacher used nursery rhymes in the English lesson? 
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vii. Were the polite expressions used by the researchers useful to the 
young learners? 
 
3.6 Classroom Observation  
       The main purpose of observing the young learners during language activities 
conducted during the English lesson was to determine the problems which affected 
the mastery of their speaking ability.  The observation which was carried out from the 
first day of the intervention programme focused on the following areas. 
i. Reading activities among young learners in the classroom 
ii. Learners’ ability in using English words during English lessons 
iii. Activities involving English during the lessons 
iv. Follow-up speaking activities in the classroom 
v. Motivational talk to improve learners’ speaking ability 
The researchers recorded all the data from their observation in their notebook which 
later would be analysed and reported in Chapter 4.  
 
3.7 Procedures for Data Collection 
This qualitative study involved four stages in making a gradual impact on the local 
kindergarten teachers in providing quality language teaching and language learning. 
The stages are summarised in the following diagram. 
 
                Figure 3.1 Flow Chart of the Stages in Data Collection 
                  
• LEARNING THE ENVIRONMENTStage 1
• TEACHING INTERVENTIONStage 2
• PERCEPTION OF TEACHERSStage 3
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 STAGE 1: LEARNING ENVIRONMENT 
The first stage deals with the researchers observing the learning environment in the 
classroom. Questions about the background of the teachers and young learners 
were inquired from the kindergarten teachers.  Besides, observation was also made 
on the classroom materials available at the kindergarten. The teaching and learning 
materials specifically for English lesson i.e. reading materials in the form of hard 
copies or CDs, movies and listening cassettes were also observed and recorded. 
The researchers also observed the language used in the classroom either during 
interaction among the young learners or between the young learners with the 
teachers. The physical size of the classroom and the number of students in each 
class were also noted.   
 
STAGE 2: TEACHING INTERVENTION  
The focus of the teaching intervention programme was on the speaking competence 
of the young learners.  Based on the information obtained in Stage 1, a teaching and 
learning innovation was conducted for two months at the kindergarten at first with 20 
pupils but later reduced to 19. The reason for the intervention programme was 
mainly due to the problems that were observed in Stage 1 which mainly involved 
learning materials and the teaching approaches used at the kindergarten.  The 
researchers have always the belief that even though the kindergarten at FELDA 
Bukit Tangga could be considered as a foreign context, given the right quality of 
exposure to English these rural kids should be able to acquire the language 




After getting the permission from State Director of KEMAS, the researches spent 
about one week to observe the students and teachers and the learning 
environments. Later an agreement was reached between the researchers and the 
kindergarten teacher in which the researchers were given every alternate day in 
each week to spend about two hours with 20 children with a mixed age group of 5 to 
6 years old. In addition, the researchers also were given the opportunity on every 
Thursdays to engage the young learners with fun and outdoor activities.   
 
Language activities that were used in the English lessons include singing of nursery 
rhymes, talking about physical objects with themes on food and fruits.  All the 
activities in the English lessons followed strictly to the National Syllabus for the 
Preschoolers.  Even though the kindergarten syllabus acted as a guide in the 
teaching and learning of English, the researchers made an attempt to try out with 
different approaches in teaching the same syllabus to the young learners.  
 
The English lessons which were conducted during the intervention programme 
involved story telling, conversational English, pronunciation through nursery rhymes 
and choral speaking (e.g. Teddy Bear Teddy Bear), playing with jigsaw puzzles, free 
drawing.  The results of the lessons during the intervention programme were 
presented in Chapter 4.  At the end of the two months, a Vocabulary Test was 
administered to the learners to determine the amount of words which they know. The 






STAGE 3: PERCEPTION OF TEACHERS 
In the third stage, the researchers interviewed informally the kindergarten teacher on 
her practices and how the demonstrated innovation conducted by the researchers for 
two months had changed their perception towards improving the language 
acquisition environment.  
 
3.8 Data Analysis 
      Data received from the Vocabulary Test were analysed using simple 
percentages due to the small number of participants involved in the study which was 
only 19 students.  Furthermore, the Vocabulary Test had only 20 test items which 
could be considered as a small number of items.  This could not be avoided since 
the level of the students who were only beginners and had just started the process of 
acquiring the English language.  Thus, the Vocabulary Test was designed as basic 
and as simple as possible for the purpose of avoiding anxiety and stress on the part 
of the learners. The findings of the Vocabulary Test were presented in Chapter 4. 
 
Data from the Oral Test were also analysed using simple percentages since the 
aimed of the test was to determine the number of participants who managed to 
retrieve the expressions that were exposed during the intervention programme. The 
results of the analysis were presented in the following chapter. 
 
In this study, the qualitative data were obtained from two sources: informal interview 
with the teacher and observation. Both data were analysed qualitatively and in many 
instances, the researchers made an attempt to verify the responses with the 
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kindergarten teacher to ensure the interpretation made by the researchers were 
correct.  The results of both analysis were presented in Chapter 4 
 
3.9 Conclusion 
      This chapter presents the description of data collection that would be used in this 
study.  The chapter begins with a description of the research design, the participants 
involved, the instruments that would be used in this study, the sampling of test items 
for the Vocabulary Test, and also an explanation about the procedures and stages in 























This chapter reports the analysis of an investigation on the acquisition of English 
language among young learners held at a kindergarten in FELDA settler scheme in 
Bukit Tangga Changlun Kedah involving 20 pre-schoolers.  The main aim of the 
present study is to determine the effectiveness of an intervention programme in 
assisting preschool teachers in engaging EFL young learners with fun and 
interesting activities conducted inside and outside the classrooms.  By involving the 
learners in different English language activities, the researchers hope to answer the 
following research questions. 
1. What are the lexicogrammar types and size in the speaking competence of 
young learners in Malaysia? 
2. What are the problems in learning and teaching speaking competence by 
kindergarten teachers and young learners? 
3. How do young learners with different learner socio-cultural profiles perform 
in role plays?  
4. What is the relationship between lexicogrammar size and types and young 
learners’ speaking competence?  
5. What are the guiding principles in developing a model for teaching and 
learning speaking in English among young learners in Felda located 






This study involved pre-schoolers at a local kindergarten in northern Malaysia, 
specifically at FELDA Bukit Tangga Changlun, Kedah.  All the children in this 
kindergarten belong to the third generation of the settlers’ scheme and they were 
attending their daily lesson at the kindergarten which was part of the government 
policy to have education being exposed to children at the age of 5. Permission to 
conduct the study was given by the KEMAS Director of the Kedah state (see 
Appendix A) which was later endorsed by the KEMAS Coordinator of Kubang Pasu 
District.  Later the researchers made a courtesy visit to the kindergarten and a 
meeting was held between the researchers and the preschool instructors (three 
altogether) with the following objectives: 
i. to brief the instructors about the programme 
ii. to observe the environment of the kindergarten 
iii. to collect background information about the children   
iv. to prepare children and instructors about the programme 
v. to get information about the syllabus and timetable of the lessons 
The researchers continue to make visits prior to the start of the programme to 
finalise the arrangement in terms of the day and time of visit and the lesson plan. 
The programme was held for two months i.e. from May to June 2014. Both the 
researchers spend a total of 170 minutes in a week, using English as instructional 
language for 10 hours per week.  Indoor activities involved 90 minutes per week, 







There were altogether 59 children at the kindergarten and they were divided 
into three groups or classes with each group being monitored by a permanent 
instructor. Each group comprised of mixed gender and their age varies from 5 to 6 
years old. In this study however, the number of children who were involved was 19; 
12 (63%) male and 7 (37%) female. Among the male children, 4 (33%) of them were 
6 years old and the remaining 8 (67%) were 5 years old. As for the female children, 4 
(57%) were 6 years old and 3 (43%) were 5 years old. Table 4.1 below shows the 
number of children involved in this study.  It is important to note that the group which 
was involved in this study was selected by the Kindergarten Chief Instructor.  
 











































   
4.2.2 Procedures 
During the programme, the researchers received full support and assistance 
from all the instructors.  During the frequent meetings with the Chief Instructor, both 
the researchers were informed about: 
42 
 
i. the topic of the lesson for each week 
ii. the time and day of the English lesson 
iii. the theme of the English lesson for each week 
 
4.3 Results 
      The results of the language acquisition programme will be discussed according 
to the research questions. 
 
4.3.1 What are the lexicogrammar types and size in the speaking competence 
of young learners in Malaysia? 
 
There were three data sources which were used to answer this research 
question and they were:  
i. language classroom activities involving nursery rhymes, 
ii. classroom activities involving conversational expressions, and 
iii. the vocabulary test. 
 
4.3.1.1 Nursery rhymes 
  During the lessons in the classroom, children were exposed to different 
nursery rhymes and children songs for the purpose of improving their pronunciation 
with words which they might or might not have been exposed in earlier lessons with 
the kindergarten teacher. There were altogether four nursery rhymes and three 
children songs which the children practised within the three month lesson and they 




i. Two little birds 
ii. Incy wincy spider 
iii. The wheels on the bus 
iv. Row row your boat 
v. Teddy bear teddy bear 
vi. Humpty dumpty 
vii. One two three four five 
In the vocabulary test, the children were asked questions to determine whether they 
still remember the songs which they have been trained or retrained by the 
researchers.  Besides, they were also asked to sing the nursery rhymes and children 
songs to demonstrate their recollection of any specific nursery rhyme and song 
which they liked most. Finally, the children were further probe in providing reasons 
for remembering the specific rhyme and song. The results of the questions above 
are shown in the following table. 
 
As shown in column three of Table 4.2 below, from seven nursery rhymes and 
children songs which were exposed during the lesson, six (33%) of the children 
indicated that they like Teddy Bear Teddy Bear the most, followed by Wheels on the 
Bus which were liked by four children (22%), Incy Wincy Spider by three children 
(17%) and Row Row Your Boat with two children (11%). The remaining three songs 


























1. Two Little Dicky Birds 1 
(6%) 











• The child loves 
singing 
• The lyric could 
be easily 
understood 



















• The song is full 
of actions 
• The children 
enjoyed singing 
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6 Humpty dumpty  1 
(6%) 









• Easy to 
remember and 
the song is nice  
1  
(6%) 








Column four in the above table also shows the specific reasons given by the children 
for liking the nursery rhymes/children songs.  Most of the children seemed to indicate 
that they liked the nursery rhymes (specifically Two little birds, Incy Wincy spider, 
Wheels on the bus and Teddy bear teddy bear) because they are interesting.  
Some also indicated that the songs (specifically Teddy bear Teddy Bear and One 
Two Three Four Five) were easy to remember.  At least two songs (Wheels on the 
bus and Teddy bear Teddy Bear) were indicated of having full of actions. As for the 
nursery rhyme Wheels on the bus, some students indicated that they could imagine 
of being on the bus when singing the nursery rhyme.  Other equally important 
reasons which the children highlighted during the interview include the lyrics could 
be easily understood (Incy Wincy spider), and they feel happy when singing the 
song (Teddy Bear Teddy Bear). 
 
The last column in Table 4.2 shows the number of children who could remember the 
song and later sang the nursery rhyme and children song upon receiving the 
instruction from the researcher.  From the seven nursery rhymes and songs which 
were exposed, 35% (6) of the children seemed to remember Teddy Bear Teddy Bear 
and they were able to sing the song. The second nursery rhyme which could be 
remembered  and could be sung by 24% (4) of the children was Wheels on the bus.  
The rest of the songs were remembered and sung by at least one student.  
 
4.3.1.2 Conversational Expressions 
The answer to this section will be based on the performance of the students in 
an interview which was conducted with each student.  The questions which were 
posed to the students involved daily greetings and polite request for permission. 
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What do you say? Macam mana kamu nak kata? 
a. When you meet someone in the morning? 
b. When you want to go to the toilet? 
c. When you want to go out? 
d. When you are thirsty? 
e. When you want to borrow a book? 
 
The above questions had been exposed to the children during the language 
programme mainly to engage students in using basic and polite expressions and 
greetings in daily life.  During the observation period i.e. prior to the start of the 
programme, both the researchers noticed that all the children lacked the above 
expressions when requesting for their own needs be it from the instructor as well as 
from their peers.  Some children resorted to using physical expression such as 
pulling the instructor’s dress or patting on their friends’ shoulder to get attention.  
Verbal communication using English was not used either they were not exposed by 
the instructor or the children themselves preferred their routine method.  Thus, the 
expressions were exposed by the researchers in the early weeks of the programme 
but were repeated and recycled in almost every lesson after that. In an attempt to 
ensure the children understood the meaning of the expression, all the above 
expressions were exposed in many forms. 
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i. Using role play involving both the researchers and the children 
ii. Translation 
iii. Asking questions 
The results of the above research question are as follows: 
 
Table 4.3 Results of the interview with the children 
 
Question Answer Correct Incorrect Total 
1 Good Morning! 10 (53%) 9 (47%) 19 
(100%) 
2 Excuse me, can I go to the toilet, 
please? 
14 (74%) 5 (26%) 19 
(100%) 
3 Excuse me, can I go out, please? 6 (32%) 13 (68%) 19 
(100%) 
4 Excuse me, may I have some 
water, please? 
3 (16%) 16 (84%) 19 
(100%) 
5 Excuse me, can I borrow your book, 
please? 
11 (58%) 8 (42%) 19 
(100%) 
 
As shown in Table 4.3, among the five expressions which were exposed to the 
children in the classroom, only three expressions which the majority of the children 
managed to understand and were able to respond correctly in the interview. The 
three expressions which had a high correct response were as follows: 
1. Excuse me, can I go to the toilet, please? 
2. Excuse me, can I borrow your book, please? 
3. Good Morning! 
Among the other two expressions which were incorrectly responded, the expression 
Excuse me, may I have some water, please? seemed to be the most difficult 
expression since more than 80% of the children did not respond correctly to the 





4.3.1.3 Vocabulary Test 
            The vocabulary test comprised of two parts.  The first part required the 
children to match a word with the correct picture. There were three pictures in each 
test item, with one answer key and two distractors. For each test item, the examiner 
verbally instructed  the children (in Bahasa Melayu) to point or show the correct 
answer/picture upon hearing the word or test item uttered (in English) by the 
examiner. In an attempt to determine the children true understanding or knowledge 
of the word they heard in the test, the examiner asked the children to provide the 
translated word in Bahasa Melayu. The results of the first part of the test are shown 
in the following tables. 
 
As shown in Table 4.4, from the ten words which were tested in the Vocabulary Test, 
only three words had low correct responses (less than 50%) while the remaining 
seven words had high correct responses (more than 50%).  Among the correct 
responses, four test items could be considered as easy to the children since almost 
all the students scored correctly and they were colour (with 100% correct 
responses), followed by push and pull (with 18 students or 95% of the children 
responded correctly, and sit (with 16 children or 84% responded correctly).  The 
children were also tested in Bahasa Melayu to determine if they knew the word in the 
mother tongue. The results indicated a similar pattern in which only three words 
which most of the children did not know the meaning of the test items in Bahasa 






Table 4.4 Results of Vocabulary Test:  Matching Word with a Picture 
 
Test Item 














1. walk 9 (47%) 10 (53%) 19 
(100%) 
10 (53%) 9 (47%) 19 
(100%
) 
2. sit 16 (84%) 3 (16%) 19 
(100%) 
15 (79%) 4 (21%) 19 
(100%
) 
3. stand 14 (74%) 5 (26%) 19 
(100%) 
15 (79%) 4 (21%) 19 
(100%
) 
4. push 18 (95%) 1 (5%) 19 
(100%) 
17 (90%) 2 (10%) 19 
(100%
) 
5. pull 18 (95%) 1 (5%) 19 
(100%) 
14 (74%) 5 (26%) 19 
(100%
) 
6. cry 4 (21%) 15 (79%) 19 
(100%) 
8 (42%) 11(58%) 19 
(100%
) 
7. colour 19 (100%) 0 (0%) 19 
(100%)  
13 (68%) 6 (32%) 19 
(100%
)  
8. clap 11 (58%) 8 (42%) 19 
(100%) 
9 (47%) 10 (53%) 19 
(100%
) 
9. stretch 12 (63%) 7 (37%) 19 
(100%) 
5 (26%) 14 (74%) 19 
(100%
) 
10. eat 8 (42%) 11 (58%) 19 
(100%) 




In an attempt to determine the exact nature of the children’s knowledge of all the test 
items in English as well in Bahasa Melayu, their responses in English and Bahasa 





























































As shown in Table 4.5 above, only 47% of the students’ responses in the 
Vocabulary Test reflected the children’s true knowledge of the test items since the 
words were known in English as well in Bahasa Melayu (as indicated in the blue 
shaded area).  Similarly, those test items which were not known in English were also 
not known in Bahasa Melayu and this comprised 20% of the children’s responses (as 
indicated in yellow).  Some of the students knew the test items in Bahasa Melayu but 
did not the term in English and this comprised only 13% of the responses (as 
indicated in purple).  Another 20% of the responses knew the word in English but 
could not provide the correct word in Bahasa Melayu.  Thus the researchers could 
only assume that these responses were based on the children’s own guessing of the 




The second part of the Vocabulary Test asked the children to match a picture 
with the correct word. There were three words in each test item, with one answer key 
and two distractors. Like in the first part, the examiner also verbally instructed the 
children (in Bahasa Melayu) to point or show the correct word upon hearing the word 
or test item uttered (in English) by the examiner. In an attempt to determine the 
children true understanding or knowledge of the word they heard in the test, the 
examiner also asked the children to provide the translated word in Bahasa Melayu. 
The results of the second part of the test are shown in the following tables. 
 


















1. green 9 (47%) 10 (53%) 19 
(100%) 
13 (68%) 6 (32%) 19 
(100%) 
2. banana 17 (90%) 2 (10%) 19 
(100%) 
16 (84%) 3 (16%) 19 
(100%) 
3. sun 6 (32%) 13 (68%) 19 
(100%) 
11 (58%) 8 (42%) 19 
(100%) 
4. fish 14 (74%) 5 (26%) 19 
(100%) 
16 (84%) 3 (16%) 19 
(100%) 
5. shoes 13 (68%) 6 (32%) 19 
(100%) 
16 (84%) 3 (16%) 19 
(100%) 
6.teddy bear 16 (84%) 3 (16%) 19 
(100%) 
11 (58%) 8 (42%) 19 
(100%) 
7. water 11 (58%) 8 (42%) 19 
(100%)  
15 (79%) 4 (21%) 19 
(100%)  
8. sink 8 (42%) 11 (58%) 19 
(100%) 
9 (47%) 10 (53%) 19 
(100%) 
9. thick 2 (10%) 17 (90%) 19 
(100%) 
5 (26%) 14 (74%) 19 
(100%) 
10. long 15 (79%) 4 (21%) 19 
(100%) 





Table 4.6 presents the results of the children’s responses in English.  From the ten 
items which were tested, only four items which students had difficulty (less than 
50%) in providing the correct responses and they were green (47%), sun (32%), sink 
(42%) and long (21%). Among the correct responses, only one test item (with 90% 
correct responses) in which the majority of the children knew the meaning of the 
word and it was banana.  When the children were asked about the translated word in 
Bahasa Melayu, only two words which most of the students had difficulties in 
responding correctly and they were sink (47%) and thick (26%). Most of the children 
seemed to have no difficulties in understanding the remaining of the test items in 
Bahasa Malaysia.  All the responses in English and Bahasa Malaysia were once 
again presented in a matrix and the results were as follows. 
 


























































As shown in Table 4.7 above, almost 50% of the responses in the test items 
were based on true knowledge of the words since the children knew the words in 
English as well as in Bahasa Melayu (as indicated in blue).  The same goes to the 
words which were not understood by the children, in which 22% of the responses (as 
shown in yellow)  indicated that the children did not know the test items either in 
English or Bahasa Melayu.  Another 17% of the responses indicated that the children 
knew the words in Bahasa Melayu but could not produce the translated version in 
English (as shown in purple). There were also a few children who might have 
guessed the answers in the test since 12% of the responses indicated that the 
students knew the words in English but did not know the translated version in 
Bahasa Melayu (as shown in red).   
 
In sum, most of the children knew the words which were tested in the Vocabulary 
Test and almost half of the responses were based on their true knowledge. 
 
4.3.2 What are the problems in learning and teaching speaking competence by 
kindergarten teachers and young learners? 
 
In an attempt to answer the above research question, two research methods were 
used and they were i) observation on learners’ learning of the language and ii) 
informal interview with the teachers.   
 
4.3.2.1 Observation on the Learners 
 The English lessons which were conducted by the researchers and which 
involved the young learners followed strictly the kindergarten syllabus and also the 
54 
 
lesson themes as outlined by the kindergarten teachers.  Discussions were held 
every week between the researchers and the kindergarten teachers to ensure that  
Table 4.8 Lesson Contents for the Development of Speaking Competence 
Focus Contents 
Standard 
Learning Standard for Students of the Age Group 
of 
(Students are able to:  ) 
          4+ Years                                   5+ Years 
 (BI 1.3) Acquire 
and use simple 
phrases and 
statements 
(BI 1.3.1) Talk about 
familiar things and 
experiences with 
guidance 
(BI .1.3.2) Talk about 
familiar experiences, 
favourite things and 
activities around them 
with guidance. 
 
(BI 1.3.3) Talk about the 
natural environment with 
guidance 
 




 (BI 1.4) Listen to 
and follow simple 
instructions 
(BI 1.4.1 Listen to and 
follow one word 
instructions, e.g. “Come” 
 
(BI1.4.2) Listen to and 
follow simple instructions, 
e.g. ‘Please stand up’ 
(BI 1.4.3) Listen to and 
follow instructions, e.g. 
‘Please get me the book 
from the shelf’ 
 
(BI 1.4.4) Listen to and 
perform actions based 
on instructions in 
activities and games 
 
 (BI 1.5) Listen to 




(BI 1.5.1) Listen to and 
recite nursery rhymes 
and action songs. 
 
(BI 1.5.2) Listen to, recite 
and act out nursery 
rhymes and action songs. 
(BI 1.5.3) Listen to, recite 
and act out nursery 
rhymes and action 
songs. 
 
(BI 1.5.4) Listen to and 
retell simple stories using 
aids e.g. picture clues, 
visual props. 
 
(BI 1.5.5) Listen to and 
role play simple stories. 
 
(BI 1.5.1) Listen to and 
solve simple riddles 
(Source: Pre-school Standard Curriculum (2009) 
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the syllabus and the lesson theme were strictly followed by the researchers when 
conducting the lessons. Opportunities to expose students to the spoken form of the 
English language were carried out during the English lessons in the classroom as 
well as during the outdoor activities.  The content of the lessons as outlined in the 
Standard Curriculum for National Pre-Schools were as follows: Based on the Pre-
school Standard Curriculum as shown in the table above, the researchers used the 
following language activities during the classroom lessons and also during the 
outdoor activities.  
 Classroom Activities 
i.   Talk about their hobbies and ambition 
ii.   Talk about their home activities after pre-school 
iii.   Using polite expressions when asking for something 
iv.   Recite nursery rhymes 
v.   Listen and follow instructions 
 
   Outdoor Activities 
i.   Talk about shapes, colours and actions words 
ii.   Listen  to and perform actions based on activities 
iii.   Listen to and follow simple instructions based on games 
 
Based on the activities conducted involving the children as stated above, there were 
a number of problems which affected the learning of speaking competence among 
the pre-schoolers. The problems which the researchers observed were as follows. 
a. Learners’ slow process in recognising alphabets and words in English. 
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b. Learners’ inability to pronounce English words due to lack of exposure to the 
language in the classroom environment. 
c. Activities involving speaking in the English language were limited to 
classroom lessons only. 
d. Follow up speaking activities were rarely conducted in the classrooms. 
e. Learners were not motivated to improve their speaking ability due to lack of 
confidence in English. 
f. Reading short stories in English were not capitalised although English reading 
materials were available in the kindergarten. 
 
4.3.2.2 Informal Interview with the Teachers 
      The researchers made an attempt in many occasions (specifically at the 
end of the lesson of each week i.e. on Thursdays) to ask the teacher informally 
about the students’ performance before and after the lesson conducted by the 
researchers. Since she was around most of the time during the lesson either 
assisting the researchers in the activities conducted or observing the way the 
researchers conducted the lesson, the teacher was the best person to be 
interviewed.  Besides observing the learners’ performance during the lesson, the 
teachers also were able to make reflections and comparison between their methods 
of teaching English with those of the researchers to determine the effectiveness 
between the two methods used. The focus of the informal interview was: 
i. to determine the challenges faced by the teacher when teaching English to 
the learners, and 




Based on the informal interview with the teacher, the researchers received some 
insights with regards to the challenges which the teachers usually encountered when 
dealing with the preschoolers. Teachers admitted that teaching English as a foreign 
language especially at the kindergarten in FELDA Bukit Tangga was not an easy 
task.  Home environment did not support students learning of the language.  This 
was probably due to the nature of the parents’ or caretakers’ socio-economic 
background which were mostly elderly and involved in rubber or oil palm plantation. 
Although they were participated regularly in social and religious activities organised 
by the kindergarten, parents and caretakers seemed to be handicapped when 
academic support is concerned.  This is especially true in the case of English.  As 
the researchers have expected, parents, grandparents or caretakers do not have the 
ability, skill and knowledge to assist pre-schoolers in the development and 
acquisition of the English language. Hence, the bulk of acquiring the language is 
placed solely at the kindergarten and on the teachers.    
 
Besides teaching English, teachers at the kindergarten were also required to teach 
few other subjects including Bahasa Melayu, Islamic Studies, and Science and 
Technology in the same week. In training the learners, teachers were playing the 
role as ‘jacks of all trades’.  They alone have to ensure that learners master the 
content and the language skills within the two year period. The teachers were mostly 
guided with the syllabus which outlined the teaching focus for each skill and for each 
week.   With the amount of teaching responsibility that the kindergarten teachers 
have to do, the researchers believe that no special teaching methods or techniques 
were employed during English lesson. In other words, the methods which were used 
in the other subjects might have also been used in the teaching of English. The 
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researchers could not stop thinking about the impact of the lack of diversity and 
variety in the teaching methods on learners’ motivation in learning English and the 
effectiveness of the lessons.  Thus, the second part of interview below is considered 
important and relevant since it focuses on the teacher’s perception towards the 
researchers’ method of conducting the English lesson. 
 
In the interview the teacher was given the opportunity to give comments on the 
teaching methods and techniques employed by the researchers. The teacher 
provided the researchers with the following comments: 
 
  Table 4.9 Comments Provided by the Kindergarten Teacher 
Positive Comments Negative Comments 
 
- Any theme for English lesson 
could be made into English 
language activities and outdoor 
activities 
 
- Learners acquire the language 
through singing nursery rhymes 
 
- Learners also acquire the 
language thorough action and 
outdoor activities 
 
- Learners enjoyed nursery rhymes 
and songs 
 






- Researchers spent most of the 
time talking but little opportunity 
for the learners to use English 
 
- Should not spend too long on 
each teaching activity since 
students’ attention is short. 
 
- The use of Big Books might be 
challenging since learners were 
still struggling with the alphabets 
and concepts in English 
 
- The lessons at time were not well 
managed and learners were not 
paying attention  
 
 
Since the informal interview with the teacher was conducted simultaneously with the 
lessons, the comments provided by the teacher had helped the researchers in 
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improving the lessons in the following weeks. In addition, the teacher’s comments 
had indirectly improved the relationship between the teacher and the researchers, 
and also between the researchers and the learners. This could be seen when the 
researchers were regarded as ‘new English teachers’ by all the learners, other 
teachers and support staff at the kindergarten. Indirectly, the trust that was shown to 
the researchers did not stop there. There were many instances when the 
researchers acted as ‘relief teachers’ when all the permanent teachers were involved 
in district meetings or as relief teachers in other kindergarten within the district of 
Kubang Pasu. The researchers utilised this golden opportunity to build and enhance 
the learners’ ability in communicating in English.   
 
4.3.3 How do young learners with different learner socio-cultural profiles 
perform in role plays?  
The answer to this research question will be based on the performance of the 
students in an interview which was conducted with each student.  The questions 
which were posed to the students involved daily greetings and polite request for 
permission. There were altogether five questions which were asked to the children 




What do you say? Macam mana kamu nak kata? 
a. When you meet someone in the morning? 
b. When you want to go to the toilet? 
c. When you want to go out? 
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d. When you are thirsty? 
e. When you want to borrow a book? 
 
The above questions had been exposed to the children during the language 
programme mainly to engage students in using basic and polite expressions and 
greetings in daily life.  During the observation period i.e. prior to the start of the 
programme, both the researchers noticed that all the children lacked the above 
expressions when requesting for their own needs be it from the instructor as well as 
from their peers.  Some children resorted to using physical expression such as 
pulling the instructor’s dress or patting on their friends’ shoulder to get attention.  
Verbal communication using English was not used either they were not exposed by 
the instructor or the children themselves preferred their routine method.  Thus, the 
expressions were exposed by the researchers in the early weeks of the programme 
but were repeated and recycled in almost every lesson after that. In an attempt to 
ensure the children understood the meaning of the expression, all the above 
expressions were exposed in many forms. 
iv. Using role play involving both the researchers and the children 
v. Translation 
vi. Asking questions 
The results of the above research question are shown in Table 4.10 below. As 
shown in Table 4.10 below, among the five expressions which were exposed to the 
children in the classroom, only three expressions which the majority of the children 






Table 4.10 Results of the interview with the children 
 
Question Answer Correct Incorrect Total 
1 Good Morning! 10 (53%) 9 (47%) 19 
(100%) 
2 Excuse me, can I go to the toilet, 
please? 
14 (74%) 5 (26%) 19 
(100%) 
3 Excuse me, can I go out, please? 6 (32%) 13 (68%) 19 
(100%) 
4 Excuse me, may I have some water, 
please? 
3 (16%) 16 (84%) 19 
(100%) 
5 Excuse me, can I borrow your book, 
please? 
11 (58%) 8 (42%) 19 
(100%) 
 
As indicated in the above table, the three expressions which had a high correct 
response were as follows: 
1. Excuse me, can I go to the toilet, please? 
2. Excuse me, can I borrow your book, please? 
3. Good Morning! 
Among the other two expressions which were incorrectly responded, the expression 
Excuse me, may I have some water, please? seemed to be the most difficult 
expression since more than 80% of the children did not respond correctly to the 
question posed to them.  
 
4.3.4 What is the relationship between lexicogrammar size and types and 
young learners’ speaking competence?  
In answering this research question, learners’ responses on the vocabulary tests 
(Part A and Part B) were compared with learners’ responses on the conversational 





Table 4.11 Comparison of Learners’ Responses on Vocabulary Test and  
                   Conversational Expressions 






1 Student A 5 18 (90%) 5 (100%) 
2 Student B 6 17 (85%) 3 (60%) 
3 Student C 6 17 (85%) 3 (60%) 
4 Student D 6 16 (80%) 5 (100%) 
5 Student E 6 16 (80%) 1 (20%) 
6 Student F 5 15 (75%) 3 (60%) 
7 Student G 5 15 (75%) 3 (60%) 
8 Student H 6 14 (70%) 1 (20%) 
9 Student I 6 14 (70%) 3 (60%) 
10 Student J 6 13 (65%) 1 (20%) 
11 Student K 5 13 (65%) 2 (40%) 
12 Student L 5 12 (60%) 2 (40%) 
13 Student M 5 12 (60%) 0 
14 Student N 6 12 (60%) 2 (40%) 
15 Student O 5 11 (55%) 0 
16 Student P 5 11 (55%) 2 (40%) 
17 Student Q 5 9 (45%) 2 (40%) 
18 Student R 5 6 (30%) 2 (40%) 
19 Student S 5 5 (25%) 2 (40%) 
 
As shown in Table 4.11, there were altogether 19 kindergarten learners who took 
part in the study and from this amount, only seven learners had high correct 
responses in both the tests.  Two students (Student A and Student D) had very high 
marks for the Vocabulary Tests (i.e. scored 90% and 80% respectively) and 
managed to respond correctly (100%) in all the conversational expressions. The 
other five learners (Student B, Student C, Student G and Student I) also had high 
marks in the Vocabulary Test (i.e. 70% and above) and with high correct (i.e. 60%)  
responses in the conversational expressions.  Most of the other learners had also 
high marks for the Vocabulary Tests but did not perform (i.e. below 50%) in the 
conversational expressions.  
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4.3.5 What are the guiding principles in developing a model for teaching and 
learning speaking in English among young learners in Felda located 
schools in Malaysia?  
 
In answering this research question, the results of students’ performance together 
with the teachers’ interviews become the basis for the development of a model for 
speaking competence among young learners particularly among preschoolers in this 
country. The model which the researchers proposed for the above purpose is shown 
in Figure 4.1 below. 
 
       Figure 4.1 Model of Developing Speaking Competence of Young Learners 
          
 
In the process of developing the speaking competence of young learners in the 
country, there are least four important components which needed to be considered 
and they are: 
i. Socio-cultural theory 
ii. Discourse-based approach 




Ecological Approach Activity Theory 




iv. Activity theory 
 
4.3.5.1 Socio-cultural Theory 
           This is the first component of the speaking competence model for young 
learners. As discussed in Chapter 2, socio-cultural theory does not focus mainly on 
the individual child, but on the child as a product of social interaction especially with 
adults i.e. parents and teachers. The main concept and principles of the socio-
cultural theory are outlined as follows: 
i. Children construct their knowledge. 
  Knowledge is not transferred passively, but is personally constructed. 
ii. The learning is mediated. 
Cognitive development is not a direct result of activity, but it is indirect; 
other people must interact with the learner, use mediatory tools to facilitate 
the learning process, and then cognitive development may occur. 
iii. Language plays a central role in mental development. 
The most significant socio-cultural tool is language, as it is used to teach 
tool use and is vital in the process of developing higher psychological 
functions.  
iv. Development cannot be separated from its social context. 
The context needed for learning is that where the learners can interact 
with each other and use the new tools. This means that the learning 
environment must be authentic, that is, it must contain the type of people 
who would use these types of tools such as concepts, language, symbols 




Based on the above concepts and principles of the socio-cultural theory, for the 
purpose of enhancing young learners speaking competence, it is suggested 
language activities in the classroom should involve the following.  
a.   Use greetings and other social expressions in context. 
b.   Engage classroom activities using spoken English 
c.   Use English when motivating learners in the classroom 
d.  Use English when assisting learners in any classroom context. 
 
4.3.5.2 Discourse-based Approach.  
The discourse-based approach focuses on “the skills needed to put the knowledge 
into action and to achieve successful communication” (Cook, 1989, viii).  In other 
words, this approach describes the interrelationships between language and its 
context (McCarthy, 2002, p.5) and perceives “context to be of primary importance” 
(Schiffrin, 1994).  In order to decide what should be taught in spoken English class 
for young learners, at least three key factors should be taken into consideration and 
they are learner profile, needs analysis and communicative events. 
 
Learner profile takes into account learners’ level of oral English either they are at the 
beginning, intermediate or advanced levels.  Besides, learners educational 
background and the access to spoken English (or language environment) are also 
considered.  As for the needs analysis, teachers should determine the lacks, wants 
and needs of the young learners.  Once this is accomplished, the teacher could later 
set the aims and objectives of the speaking English courses accordingly.  
Communicative events refers to the content of the speaking course. The two 
possibilities of designing the course content are either by using topic approach or 
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event approach. Both approaches emphasize the use of real world situations in the 
planning of the course. 
 
4.3.5.3 Ecological Approach  
As discussed in Chapter 2, the ecological approach views language as a dynamic 
and complex system with a great deal of individual variation in individual progress 
(Larsen-Freeman, 2006). In language learning, the ecological perspective perceives 
the learning of any language as a process since learners varies individually.  The 
process is a dynamic one, containing phases of rapid progress and stages with 
seemingly very little development. The learning process is holistic and complex: no 
sub-processes or sub-competences are noticeable, and the focus of the learning is 
in the social context yet still supported through cognition.  Learning is actualised in 
action, and rather than communicative competence. The content and language 
integrated classroom provides an ecological environment for the learning of content 
and language. Such an integrated context is rich with opportunities for learning 
(Atkinson, 2002), or to use the terminology of the ecological approach: the context 
provides a number of affordances, (i.e. relationships between the learners and the 
context), which the learners then use within the limits of their resources. 
Based on the above concepts and principles of the ecological approach, for the 
purpose of enhancing young learners speaking competence, it is suggested 
language activities in the classroom should involve the following: 
a.  Utilising learners’ background knowledge in classroom activities, e.g. their 
trip to  TESCO or Kuala Lumpur. 
b.  Encouraging learners to use their own experience in classroom speaking 
activities, e.g. what did they do during the weekend. 
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c.  Encouraging learners to involve in experience sharing session after reading 
activities, e.g. what do they understand about the story,  
d. Encouraging learners to express their feelings about the English language 
lesson, e.g. after singing the nursery rhymes 
 
4.3.5. Activity Theory  
Activity theory attempts to locate the analysis of mediation of activity 
(Leont'ev, 1977). Activity theory’s unit of analysis is activity rather than the 
individual (1977).  Two important principles of activity theory in language 
learning include the following: 
i. It could demonstrate human in both action level elaborating individual 
acting upon the task. 
ii. It could demonstrate collective activity system which is affected by the 
interrelation of the three elements: rules, community, and division of 
labour. 
In language learning process, activity theory emphasizes the following. 
i. Depicts a view of a human agent acting within an activity 
ii. Depicts a holistic view of human collective activity 
iii. Emphasises individual learner (subject) using tools in completing the 
task (object) ( Daniels, 2001). 
 
Based on the above principles of the activity theory, for the purpose of enhancing 
young learners speaking competence, it is suggested language activities within and 
outside the classroom should involve the following: 
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a. Utilising the English lesson learnt in the classroom when involve in outdoor 
activities, e.g. asking learners to say name of the objects, type of colours, 
shapes etc. 
b. Encouraging learners to use English in groups when participating in outdoor 
activities, e.g. playing water games. 
c. Encouraging learners to use English in groups when participating in the 
classroom, e.g. playing jigsaw puzzle. 
 
4.4 Conclusion 
      This chapter presents the findings of the five research questions that guided this 
study. The results of the findings were presented in the form of young learners’ 
responses to the vocabulary test and also the oral test, informal interview with the 
kindergarten teacher, and finally from observation which were conducted during the 

















DISCUSSION AND CONCLUSION  
 
This chapter summarises the study that was conducted.  Included in this stummary 
are a review of the purpose of the study, a restatement of the research questions, 
the research methodology used, and a summary of the study results, conclusions 
and discussion.  Recommendations for further research and possible studies 
conclude this chapter. 
 
5.1  Summary of the Findings 
The main objective of this study was to determine the speaking competence of the 
kindergarten children and the effect of an intervention programme which was also 
focusing on developing the children’s speaking ability. 
 
The research questions for this study were: (1) What are the lexicogrammar types 
and size in the speaking competence of young learners in Malaysia? (2) What are 
the problems in learning and teaching speaking competence by kindergarten 
teachers and young learners? (3) How do young learners with different learner socio-
cultural profiles perform in role plays? (4) What is the relationship between 
lexicogrammar size and types and young learners’ speaking competence? (5) What 
are the guiding principles in developing a model for teaching and learning speaking 
in English among young learners in Felda located schools in Malaysia?  
 
The researchers used a Vocabulary Test as an instrument to measure children’s 
vocabulary knowledge. Responses received from represented children’s 
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understanding the words which were exposed during the intervention programme. .  
Besides the test, the children were also tested orally and their responses on this test 
would show their ability to use polite expressions in daily conversation.  Informal 
interview with the kindergarten teacher was also carried out to determine their 
challenges which they faced in improving children’s speaking competence.  Finally 
observation on the learning environment was also made to determine the problems 
that would hinder the mastery of speaking competence among young learners at the 
kindergarten. 
 
The findings in this study were used as the basis to answer the four research 
questions.  The research questions and the summary of the findings are as follows. 
 
 
Research Question 1: What are the lexicogrammar types and size in the 
speaking competence of young learners in Malaysia? 
 
There were three sources of data which were used to answer this first research 
question and they were: (1) data from children’s exposure to nursery rhymes, (2) 
data from children’s exposure to polite expression in English, and (3) data from the 
Vocabulary Test.  Based on the findings reported in the earlier chapter, it is 
concluded that generally the children in this study had showed a slight improvement 
in their English speaking ability.  This could be seen in the results in which a 
considerable amount of the children managed to remember  the lyrics of some of the 
nursery rhymes which were exposed during the intervention programme.  They could 
even sing the nursery rhymes without any hesitation.  This happened mainly 
because the majority of the children perceived the nursery rhymes as interesting and 
also were easy to remember. This was not a surprise since children nursery rhymes 
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contained simple lyrics and used basic vocabulary which could easily attract the 
children’s attention. 
 
In the oral test, the children were asked to respond to certain polite expressions 
which were exposed during the intervention programme.  The results once again 
indicated that the majority of the students managed to remember at least three from 
five expressions which were posed in the oral test. The results reflected that the 
teaching of and exposing children to the polite expressions did produce some 
positive results.  In other words children did not see the expressions as difficult to 
memorise and could generally be applied in their daily expression especially at the 
kindergarten despite the fact they were still struggling with the spelling of words in 
English. 
 
In the Vocabulary Test, the results showed once again positive results.  The majority 
of the students were able to remember most of the words which were exposed 
during the intervention programme in the classroom. Despite the number of hours 
spent with the children which could be considered as quite small, the results seemed 
to prove that young learners were able to remember the words if the words were 
repeatedly used and recycled during the lessons and during outdoor activities.  The 
other explanation for this positive result could be due to the fact that the children 
already knew the meaning of the word and the term in Bahasa Melayu.  What was 
needed during the intervention programme was to supply the English words to the 





Research Question 2: What are the problems in learning and teaching 
speaking competence by kindergarten teachers and 
young learners? 
 
The data for this research question were based on the results of the young learners’ 
observation and also from the informal interview with the kindergarten teacher. 
Findings in Chapter 4 showed there were few problems that were identified during 
the intervention programme which could hinder the children ability in mastering the 
speaking skill.  One of the problems which was observed during the intervention 
programme and could also be the main cause for children’s slow progress in 
mastering speaking ability was their inability to recognise words in English.  Without 
the knowledge of word recognition, children were handicapped when they wanted to 
read the reading materials in English such as the Big Books, children stories, nursery 
rhymes and children songs. The researchers noticed the students’ reading inability 
during the intervention programme particularly when the researchers were drilling the 
nursery rhymes using handouts with printed lyrics.  Instead of referring to the lyrics, 
the children resorted to their memory and sang along with the researcher throughout 
the session. The other problem was due to lack of exposure to the spoken English.  
This could probably because of the children and teacher’s background which did not 
use English as often as they wanted and also did not see the importance of using 
English in their daily life.   
 
The informal interview with the kindergarten teacher also provided the researchers 
with some insights on two areas: (1) the challenges faced by the kindergarten 
teacher, and (2) the effectiveness of the teaching method used by the researchers 
during the intervention programme. Generally, the kindergarten teacher had a huge 
responsibility at the kindergarten. Besides teaching English, she was also 
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responsible for teaching few other subjects. Thus, we could conclude that the bulk of 
teaching English was a challenging task not only for her but also to other 
kindergarten teachers.  We could only hope that a special trained English teacher 
would be sent by KEMAS to assist her in the classroom.  As for the comments on the 
researchers’ method of teaching English to the young learners, overall the teacher 
provided constructive comments which the researchers used to improve in their 
subsequent lessons.   
 
Research Question 3: How do young learners with different learner socio-
cultural profiles perform in role plays? 
 
The findings in Chapter 4 indicate that the young learners remembered some of the 
polite expressions which were exposed to them during the intervention programme. 
Besides being repeatedly exposed and drilled in every lesson, the students were 
also using some of the expressions in their daily interaction in the classroom 
especially during the presence of the researchers.  This could have helped them to 
remember the expression and later motivated them to use the expressions.  
 
 
Research Question 4: What is the relationship between lexicogrammar size 
and types and young learners’ speaking competence? 
 
Generally, the findings in Chapter 4 show that one third of the children who 
successfully used the polite expressions in English had high vocabulary knowledge 
size.  In other words, the students who knew the meaning of the words in the test, 
would be able to use the polite expression correctly.   Likewise if the children had 
less vocabulary knowledge size, they would also have less ability to use the polite 
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expressions.  Thus the findings for this question actually indicated that the only way 
kindergarten children could use English expression would be to equip them with 
sufficient vocabulary knowledge. This relates to the discussion in 5.2 above where 
one of the pre-requisite for children to increase their vocabulary is to enable them to 
read in English since reading open up a plethora of vocabulary knowledge which 
they could easily abstract from their encounter with the reading materials. 
 
Research Question 5: What are the guiding principles in developing a model 
for teaching and learning speaking in English among 
young learners in Felda located schools in Malaysia? 
 
As discussed in Chapter 4, the speaking competence model,  proposed in this study 
were guided by at least four important principles for the teaching and learning of 
speaking in English among young learners in FELDA located schools in Malaysia.  
The first principle involves the socio-cultural theory. Generally, the theory perceived 
language learning as a social process and highlighted the child as a result of social 
interaction among teachers and parents.  Thus, in the process of learning a 
language, classroom activities which focussed on the use of spoken language in 
social interaction should be made compulsory and given more emphasis. In addition, 
teacher student interaction should be viewed as socially constructive and teachers 
should utilize mediation or scaffolding in stimulating children’s interest and 
motivation. 
 
The second principle relates to the discourse-based approach which perceived 
language as functional and emphasizes the connection between language and its 
context.  In language classroom, teachers need to have information about the 
learners’ profile (including their language competency level, educational background 
75 
 
and the language environment) needs analysis of the learners (including their lacks, 
wants and needs) and the communicative events (or the content of the speaking 
course) to determine the specific teaching context that would be useful to the 
learners.  
 
The third principle focuses on the ecological approach and it perceives languages 
learning as a process since learners are considered different individually. The 
process of learning a language is considered dynamic with the learning progress 
developed rapidly mainly because of the existence of learning opportunities in the 
social context. In the classroom, language learning activities which intend to 
enhance and motivate young learners speaking competence should include the 
social context. 
 
The fourth and last guiding principle in the development of a speaking competence 
model relates to the activity theory which views activity inside and outside the 
classroom as a mediation or tool in the language learning process.  Thus, for the 
purpose of enhancing the speaking competence among young learners particularly 
in the kindergarten setting, English lessons should involve the use of indoor and 
outdoor activities that would encourage young learners to  communicate in English 
while participating in the activities.  
 
 5.2 Strengths and Limitations of the Study 
This study was carried out with the focus on developing English language acquisition 
among kindergarten preschoolers.  The project was in congruent with the Malaysian 
Preschool Education in which it aims at developing children’s potentials holistically 
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and interactively to the aspects of physical, emotional, spiritual, intellectual and 
social in safe environment, fun and meaningful activities. In addition the project was 
also aimed at improving the language skills, instilling confidence among young 
learners and preparing them for primary education.  
 
The most important contribution which emerged from the present study was that a 
model which could guide the development of speaking competence among young 
learners was proposed.  The model was based on the results of the present study 
which involved an intervention teaching programme for almost two months at a 
FELDA kindergarten.  During the intervention programme, the researchers tried out 
many language activities based on the four theories and approaches i.e.  Socio-
cultural theory, discourse based approach, ecological approach and activity theory, 
with the aim of enhancing young learners’ speaking competence.  
 
The other contribution was that the vocabulary knowledge size of the preschoolers 
was discovered particularly after the administration of the vocabulary test with a 
small sample size of young learners at the kindergarten.  Although the number of 
test items were considered small, the findings could be considered as very 
significant in this study since the results reflect the young learners’ potential in 
mastering the vocabulary knowledge if proper and well planned English language 
lessons are executed.   
 
Furthermore, the present study also discovered the problems encountered by 
kindergarten teachers when dealing with the huge responsibility of preparing young 
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learners whose English was a foreign language to become good speakers and 
learners of English by the end of the year, since some of these young learners will 
go to the primary school in the following year. Without academic support from the 
parents, grandparents and caretakers, the kindergarten teachers did have much 
choice but to follow strictly to the syllabus without having the capability to introduce 
variation in the teaching and learning of English. 
 
Besides the strengths as discussed above, there exist several limitations in the 
present study.  Firstly, the subjects who took part in the main study were from only 
one class of kindergarten and from one area in Kubang Pasu district. Ideally, it would 
be interesting to involve as many children as possible, especially those attending 
kindergarten classes in other areas of Kubang Pasu.  Because of the limitation in the 
budget and time constraint, the number of subjects had to be reduced. Nevertheless, 
the findings obtained in this study, to some extent could be generalised either to 
other young learners in Kubang Pasu district or to the whole population of the 
preschoolers in the Kedah.   
 
Secondly, the number of test items in the Vocabulary Test could have been 
expanded by including more test items.  All the test items in the Vocabulary Test 
were action verbs, while the function words were not tested. Hence, we could not 
determine the true knowledge of the children on the function words except for those 
words which were tested in the present study. 
Finally, the use of nursery rhymes during the intervention programme was small i.e.  
between nine to ten nursery rhymes.  This was mainly due to the limited amount of 
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hours spent in each lesson throughout the two month intervention programme. 
Furthermore, all the nursery rhymes were exposed verbally by the researchers 
without the use of technologies such as computers, CDs and other audio visual aids.  
Although technologies were not used, the researches had the advantage of 
developing a direct and personal interaction during the lessons. The researchers 
were able to observe every single movement of the young learners and at the same 
time were able to be creative in ensuring the young learners benefitted from each of 
the single nursery rhyme exposed in the classroom. 
 
 
5.3 Recommendations for Future Research 
 
We would like to encourage those who are interested in doing research in the 
area of speaking competence among young learners at kindergarten to focus on:  
a. the use of other nursery rhymes and children songs in the lessons since 
children at this age were more motivated to learn in a fun way 
b. the use of function words in the teaching and learning of vocabulary as well in 
the Vocabulary Test 
c. the use multimedia such as computers and internet for the purpose of 
engaging learners effectively in the teaching and learning of English 
d. utilising the opportunity to interact with young learners in English especially 
during outdoor activities since young learners enjoyed any language activity 
conducted outside the classroom. 
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